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Analysis of Variance Reporting

 

 

School Name:   SIR EDMUND HILLARY COLLEGIATE School Number:   Junior 1251, Middle 1217, Senior 0097 

 

 

Strategic Aim: 

 

Our seamless pathways will grow student graduates to be connected, strong in culture, language and heritage and follow meaningful 

pathways for their future.  

 

 

Annual Aim:  

 

Goal 1: Develop SEHC students to be agentic learners empowered by teacher leadership. 

 

Target:  

 

1. Consolidate collegiate wide leadership practices 

2. Develop systems/ processes so that transition within schools is more seamless 

3. Create opportunities for regular student feedback to teachers on learning. 

 

 

Baseline Data:  

 

 

· Schools work with their own students to provide leadership opportunities 

· Transition of students undertaken by individual schools prior to students moving, using RTLB for additional support 

· Staff appointed to oversee learning needs Year 7-13 
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Actions - What did we do? Outcomes - What happened? Reasons for the variance Evaluation - Where to next? 

 

Principal Group 

· Oversee the seamless teams  

 

 

 

Student Leadership 

· Year 6 mentoring and leadership 

programs 

· Year 8 girls and boys Leadership 

group established for the year 

 

 

 

 

 

 

 

 

 

 

 

· Year 11/12 Duke of Edinburgh 

Hillary Award; Bluelight    

·   Future Leaders for girls Y11 -    

  YWCA 

·   Rising Foundation/ATWC Boys  

  Group 

·   Prefects mentoring program and  

  camp 

·   Year 13 MATES mentoring 

 

 

 

 

 

Presented progress at the collegiate staff meeting 

over the year, Maths seamless team established and 

meeting regularly. 

 

 

Year 6 Tuakana teina concepts established, Cool 

School mediators, road patrollers 

Year 8 Aspire Programme for boys to increase 

empowerment developing increased engagement. 

Went on Camp. Boys ran ‘donate a can’ within the 

school then donated all cans back to Salvation Army.  

Diamonds for Girls program focuses on developing 

positive self-esteem also went to camp. Presented at 

100 years’ celebration for ATWC. Book and Video 

created to document years’ program 

 

 

 

 

 

Students achieved Bronze Duke of Edinburgh Awards 

 

Ongoing meetings throughout the year at school 

 

Providing activities throughout the year for collegiate 

students to take part in during break times 

Prefects completed programme at YMCA 

Regular meetings for students throughout the year  

 

 

 

 

 

 

Some seamless team’s 

momentum has decreased 

 

 

 

 

 

Boys group success over the year. 

Attendance and engagement 

increased, 1 student withdrew 

from the program. Attendance 

increased from 84% to 92% at the 

end of the year.  

Diamonds group was very 

successful. There were many 

opportunities for the group to 

practice their skills. Confidence 

levels increased with girls leading 

confidently in school assemblies  

 

Increased numbers of students 

displaying readiness for NCEA 

exams 

 

 

 

 

 

 

 

 

 

 

 

Set up meeting beginning of 2019 

to reset focus 

 

 

 

 

 

Establish Yr7-10 Crown Yourself 

mentoring program  

 

Establish Yr6-13 Youth Health 

Council 

 

Establish Yr7-8 councillors to 

work on collegiate projects with 

Prefects on their portfolios 

 

 

 

 

Duke of Edinburgh Award 

extending to silver in 2019 

Continue with Future Leaders 

program 

 

Utilise Rising Foundation for Boys 

engagement program 

 

Prefects/student leaders Yr1-13 

plan and present collegiate wide 

assembly 

 



 

Ministry of Education | Tātaritanga raraunga Page 3   

 

Collegiate Māori Team 

collaboration 

· Delivery of Year 1-8 Te Reo Māori 

Program  

 

 

· Monitor and analyse Māori 

engagement 

 

 

 

 

 

 

 

 

 

 

Pedagogical Team 

· Continue to work with Hine 

Waitere focusing on cultural 

responsive and relational 

practices. 

 

· Survey families on how they 

think their children best learn 

and what they want to learn 

· Create a school rubric on 

responsive and relational 

practices 

 

 

 

 

 

 

 

 

Year 1-6 Teachers have flash cards to deliver Te Reo; 

Te Waka Ora Unit delivering  20% Māori 

Students in Year 7/8 Te Reo program from Workbook 

with delivery of 1 lesson per week for the year 

Health and well-being survey data shows Y6 Māori 

students feel supported and connected.  

· Nens - continuous absence with family allowing 

this (40%, 8 of the 20 Māori students) 

· Housing - moving to a new location (35%, 7 out of 

20 Māori students) 

· Family reasons - break down of family, or moving 

to live with another family member (25%, 5 out 

of 20 Māori students) 

Kaitiaki for students appointed to support and 

support whanau to send child to school  

 

 

 

Year 7-13 staff have worked with Hine Waitere 

establishing a rubric for cultural responsive and 

relational pedagogy 

Students and whanau survey have been completed 

and results analysed 

Year 9-13 staff have begun shadow coaching where 

they identify and strengthen responsive practices and 

reflect on personal practices  

Transition of Year 8 students to Year 9 had a greater 

focus with students completing ‘I am’ forms and being 

interviewed by Learning needs teacher. Learning 

needs data shared across the collegiate 

 

 

 

 

 

 

 

Variable deliver of program due 

to teacher capability 

 

 

Yr1-6 leaver data highlights that 

while Māori are not the biggest 

ethnic group in the school, our 

Māori students are our biggest 

group of transient’s   

 

 

 

 

Aligning processes and 

expectations across collegiate 

 

 

 

 

 

 

 

Schools at different stages of 

progress so are unable to share 

ideas and thoughts 

 

 

 

 

 

 

 

 

 

  

 

 

Review and refine Te Reo 

Program 

 

 

Continue to monitor Māori 

engagement 

 

 

Review of programmes end of 

2009 

 

 

 

Initiate meeting to create 

seamless processes 

 

 

 

Yr1-6 begin work with Hine 

Waitere on Matrix 

 

Yr7-8 start shadow coaching and 

reflection to enhance cultural 

responsive and relational 

practices 

 

Share Matrix from all schools to 

develop collegiate expectations 

for CR practices 
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Curriculum Seamless Team 

· Student learning needs team 

focus on across transition points 

for students 

· Maths team sharing planning 

overview to find common areas 

to focus across school learning 

· Literacy team open invitation to 

share Literacy sessions in senior 

school 

 

 

 

Maths team have identified times for collegiate 

collaboration throughout next year. Year 1-8 DMIC 

collaboration regularly over the year proving 

successful and increasing teacher capacity 

 

Staff from Year 7/8 attended Senior school PLD on 

teaching Literacy across the curriculum with Year 9-13 

teachers  

 

 

 

Focus of teams needs to be 

manageable for continued 

success  

 

 

Maths team to focus on aligning 

Maths planning across collegiate 

Investigate Financial Literacy 

programmes for collegiate  

 

Investigate and trial Project based 

learning Yr1-13 

 

Establish Pathway Alignment 

Team 

 

Planning for next year:  

· Opening year with Prefect Led assembly 

· Investigate Mentoring opportunities for students across the collegiate 

· Review and refine transition processes and systems 

· Continue the work with Hine Waitere on Rongohia te Hau for Yr1-13 

· Submit application for central funding for responsive and relational practices with Hine Waitere 

· Confirm seamless team focus for the year and dates to feedback on progress to whole collegiate 

· Investigate and Trial Project Based Learning Yr1-13 

· Establish Pathway Alignment Team 
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Strategic Aim: 

 

Our seamless pathways will grow student graduates to be connected, strong in culture, language and heritage and follow meaningful 

pathways for their future.  

 

Annual Aim: 

 

Goal 2: Develop cultural responsive pedagogical practice that impacts on student progress and achievement. 

Target: 

 

1. Develop pedagogical model of inquiry to promote student outcomes 

2. Develop cultural responsive practices in the collegiate 

3. Develop strategies for seamless transition 

 

Baseline Data: 

 

· Responsive pedagogical practices are not used in all classroom environments across the collegiate. 

· Teachers have different ideas and practices for cultural responsive and relational practices 

· Whanau and community voice currently collected by individual schools as needed, working towards more seamlessness 

 

 

 

 

 

 

 

 

Analysis of Variance Reporting  
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Actions - What did we do? Outcomes - What happened? Reasons for the variance Evaluation - Where to next? 

 

Teaching as Inquiry 

· Engaged Hine Waitere to 

implement Rongohia Te hau 

programme into all classes  

Year 1-13 

· Teachers establish common 

understand and create school 

rubric for cultural responsive 

practices 

· In class observations of 

teacher/student interaction and 

feedback 

· Schools overall rate for cultural 

responsive practice identified 

· Introduce shadow coaching 

 

 

 

PLD with Hine Waitere conducted across the 

collegiate with schools creating own responsive rubric 

 

 

Whanau survey completed with findings analysed  

 

 

 

 

 

 

Each school began their journey 

with Rongohia te Hau programme 

at different times 

 

Rubrics are yet to be shared 

between schools 

 

Shadow coaching for Yr1-8 

teachers will begin in 2019 

 

 

 

 

Bring all findings together to 

create across collegiate common 

thinking in relation to rubric for 

responsive and relational 

practices 

 

Complete application for central 

funded PLD dates 

 

Creating collaboration groups to 

share pedagogy on responsive 

practices 

 

Incorporate inquiry through 

Shadow Coaching 

 

 

Relational practices that embed  

bi-culturalism 

· New staff receive powhiri 

· Morning and afternoon Karakia 

shared across collegiate 

· Celebration collegiate wide for 

Matariki and Māori Language 

Week 

· Collegiate staff meetings using 

Tainui protocol - opening karakia 

and himene 

· Collegiate haka taught to 

students 

 

 
Staff, special guests welcomed to collegiate with 

Powhiri 

 

Year 1-8 use shared karakia for morning and 

afternoon  

 

Sharing of waiata across collegiate  

 

Successful Māori Academic Awards with large 

numbers of whanau in attendance 

 

 

 

 

 

 

 
 

 

Staff have varying understanding 

and the importance in 

acknowledging and sharing of  

Te Ao Māori 

 

 

 

 

 

 

 

Investigate presentation to staff 

on Treaty of Waitangi to 

collegiate staff 

 

Continue to celebrate Māori 

achievement 

 

Capture iwi links and enrol all 

student with their iwi 

 

Review local curriculum 

connections with local 

community incorporating natural 

and spiritual world 
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· Collegiate Māori Academic 

Awards held to celebrate 

achievement 

· Sharing of waiata across the 

collegiate 

· Students from Year 1-10 share 

their whakapapa verbally 

 

 

 

‘Ehara taku toa i te toa takitahi 

engari he toa takitini’ 

I come not with my own strengths 

but bring with me the gifts, talents, 

and strengths of my family, tribe and 

ancestors. 

 

Common phrases shared with 

staff across collegiate 

 

Planning for next year:  

· Investigate presentation for collegiate staff on Treaty of Waitangi to refresh and strengthen understanding 

· Continue to celebrate Māori achievement 

· Capture iwi links and enrol all student with their iwi 

· Review local curriculum connections with local community incorporating natural and spiritual world 

· Common phrases shared with staff across collegiate every 3 weeks at collegiate meeting time 

· Enrol all Māori student to their Iwi 

· Apply for further central funded money to continue to deliver Rongohia te Hau 

· Continue Inquiry process of Staff shadow coaching 
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Strategic Aim: 

 

Our seamless pathways will grow student graduates to be connected, strong in culture, language and heritage and follow meaningful 

pathways for their future. 

 

Annual Aim: 
 

 Goal 3: Provide a seamless pathway so learning is coherent across the collegiate. 

Target: 

 

1. Consult with parents, whanau and community on delivery of Health Education 

2. Develop model of inquiry on responsive and relational practices 

3. Establish across collegiate teams in Science to conduct curriculum review 

4. Implement and embed Mathematics initiatives cross collegiate 

5. Scope and implement Digital technology 

 

Baseline Data: 

 

· Maths, Pastoral, Digital Tech, Māori Development Seamless teams are meeting on a regular basis  

· Collaboration of staff cross collegiate is becoming stronger 

· Schools identified key staff to lead Digital Technology curriculum and attended PLD 

· Whanau meetings occur on regular monthly basis 

· Kaitiaki for students has been appointed to work on retention and engagement 

 

2018 Year 3 & 4 Mathematics Targets: By the end of the year high priority learners who are below expectations for Mathematics 

have made accelerated progress to achieve at or above expectations.   

 

2018 Year 8 Mathematics Target: That 80% all students will make accelerated academic progress to Mathematics Curriculum level 4 

by the end of the 2018 year.  

 

 

Analysis of Variance Reporting  
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2018 Year 5 & 6 Writing Targets: By the end of the year high priority learners who are below expectations for writing have made 

accelerated progress to achieve at or above expectations.   

 

2018 Year 8 Writing Target: That 80% of all students will make accelerated academic progress to Writing Curriculum Level 4 by the 

end of the 2018 year. 

 

 

Actions - What did we do? Outcomes - What happened? Reasons for the variance Evaluation - Where to next? 

 

Collegiate Curriculum Review 

· Collaboration and meetings of 

seamless teams 

· Board continuing to receive 

reports on students’ progress 

and achievement 

· Investigate further MIT Links  

 

Maths Seamless Team 

· Review overview of strand to 

occur cross collegiate, sharing 

expectations of students at 

transition points 

· Discussions beginning of ways to 

use digital technology within 

Maths 

· DMIC report sent to MOE, new 

staff receive in class support and 

attend PLD 

· Discussion on delivery of DMIC 

 

Digital Technology (DT) Team 

· Key staff identified for Digital 

Technology 

· Key staff attend variety of PLD 

 

 

Meeting with Seamless teams are meeting every term, 

with summary to Principal Group. 

 

 

 

 

 

 
Strand overview revised to make links cross collegiate. 

Sharing of resources and ideas shared at meetings. 

Decision to have Collegiate wide Maths week 

celebration planned for 2019. 

Regular DMIC collaboration meetings Year 1-8 teams 

 

 

 

 

 

 

 

 

Staff from across collegiate have met to discuss DT 

curriculum roll out. 

Schools trialling different programmes and ideas. 

 

 

Teams meetings need to be 

regular 

 

 

 

 

 

 
Earlier stages of developing 

collaboration and practice 

 

 

 

 

 

 

 

 

 

 

 

Varied understanding of what DT 

curriculum is developing shared 

understanding 

 

 

 

Providing calendar for feedback 

for teams to Principal group 

 

 

 

 

 

 
Plan collegiate Math Week 

 

Observe teaching of Maths across 

collegiate 

 

Share good practice of DMIC 

teaching at collegiate meetings 

 

Yr7-8 Staff completing Post grad 

Maths paper 

 

 

 

Apply for funding to deliver DT 

Identify key facilitator 

Work through digital readiness 

online – Kia Takatūa Matihiko 
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· Investigate central funding for 

PLD 

· Cross school discussions on what 

is happening in DT  

 

 

 

Pastoral Seamless Team 

· Establish Transition program for 

students  

· RTLB funding with report to 

board 

· Appoint Kaitiaki for retention 

· Plan student programs with SWIS 

· Collate data base for whanau 

needing pastoral support 

 

WSNUP paperwork all completed for completion 

2019. 

Funding application for Year 1-8 completed and 

received. 

Introduction of Kia Takatū a Matihiko – digital 

readiness 

 

 

Transition program establish and ‘I am’ forms 

completed with Interviews for students going into 

Year 9. 

Report written and presented to the board. 

Kaitiaki appointed and working with schools and 

whanau. 

Student programs addressing self-esteem and 

Leadership sourced using SWIS funding. 

SWIS team of 2 relocated in Middle School. 

 

Alignment of programs and 

systems are different 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Track Progress of Kaitiaki work to 

see impact 

 

Planning for next year:  

· Plan collegiate Maths Week activities 

· Share Maths practice at collegiate meeting 

· Year 7/8 staff complete Post grad Maths paper 

· Further application to central funding for DMIC 

· Application for central funding for Digital Technology 

· Staff complete online Kia Takatūa Matihiko  

· Track progress of Kaitiaki work to see impact 
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YEAR 1-6 CURRICULUM TARGET ANALYSIS 
 

2018 Year 3 & 4 Mathematics Targets: By the end of the year high priority learners who are below expectations for Mathematics have made accelerated progress to 

achieve at or above expectations.   

2018 Year 5 & 6 Writing Targets: By the end of the year high priority learners who are below expectations for writing have made accelerated progress to achieve at or 

above expectations.   

 

Actions Outcomes Reasons for the variance Evaluation 

 

Targeting of Māori and Pasifika 

students to work within contextual 

themes related to their everyday life 

in Mathematics and Literacy.  

Whanau: Target student’s families 

are engaged to support student 

learning. Hui’s with families to 

discuss progress and ways to assist 

their children’s learning.  

Student voice: Students targeted 

surveyed on how they feel about 

mathematics/ writing. Multi levelled 

Mathematical-thinking groups, 

tuakana teina relationships 

developed. Exploring problems.  

Literacy best practice and peer 

mentoring for Literacy, levelled 

writing reviewed with students. 

Teachers coaching each other. 

Staff: DMIC (Developing 

Mathematical Inquiry Communities) 

professional learning caters for the 

needs of individual teachers. Staff 

work with mentors to strengthen 

pedagogical practice; established 

 

Initially 100% of target students were below: By the 

end of the year  

 

Mathematics Targets were:   

· 15% Below 

· 73% At and 12% Above 

· 85% At or Above 

· 80% Māori group achieved target 

· 86% Pacifica group achieved target 

· 74% Male group achieved target 

 

5 out of the 31 students left, reducing numbers to 26 

(3 families leaving Otara, 2 leaving due to family). 

 

Writing Targets were:  

· 3% Below 

· 82% AT and 15% ABOVE 

· 97% At & Above 

· 100% Māori group achieved target 

· 97% Pacifica group achieved target 

· 100% Male group achieved target 

· 94% Female group achieved target 

 

 

 

During mathematics Teacher’s 

focus on problem solving, moving 

lotus of control to students but 

supporting their learning through 

questioning.  Thinking groups give 

students the opportunity to 

reflect, revoice and learn from 

their peers. 

 

Teachers strengthening their own 

practice in mathematical problem 

solving and scaffolding students 

from where they are at, to where 

they need to go. The use of 

authentic or real world problems, 

makes math a living curriculum. 

 

In writing vocabulary and 

sentence structure, continues to 

be a need.  Students are hitch 

hiking on exemplars and building 

fluency through deliberate acts of 

teaching e.g. how to write a 

report essay-using pyramid of 

facts and scientific vocabulary. 

 

Student surveys continue to 

monitor their view of learning 

within specific curriculum areas.  

 

Goal setting nights: engaging 

whanau support for target 

students. 

 

Explore opportunities for 

partnership with whanau. 

 

DMIC programme strengthens 

Collegiate pathways from Yr1-8 in 

mathematics. 

 

PAC (professional analysis 

conversations) ongoing, utilising 

collegiate inquiry document. 

 

Cultural capital – explore 

relationship building inclusive 

practices. 
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class norms. Professional 

relationships, collaborations 

fostered through team planning. 

Planned PAC Inquiry (Professional 

Analysis Conversations) to take place 

within teams based on teacher 

inquiry. 

 

Teacher’s professional relationships are strengthened 

within their Kähui Ako. Teacher’s appraisals show 

progress towards achieving targets.  Teachers more 

proficient in their inquiry process. 

 

Teacher conferencing with target 

students on their writing has also 

proven to be successful due to 

getting feedback on the go and in 

real time. 

 

 

Revisit OTJ and range of 

assessments used to formalise 

the level students are AT or 

ABOVE. 

 

 

Planning for next year:  

· Use 2018 Achievement data results to decide on 2019 targets 

· Support Collegiate wide and Col focuses e.g. Wellbeing 
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YEAR 7/8 CURRICULUM TARGET ANALYSIS 
 

2018 Year 8 Mathematics Target: That 80% all students will make accelerated academic progress to Mathematics Curriculum level 4 by the end of the 2018 year.  

2018 Year 8 Writing Target: That 80% of all students will make accelerated academic progress to Writing Curriculum Level 4 by the end of the 2018 year. 

 

Actions Outcomes Reasons for the variance Evaluation 

 

Mathematics 

1. Staff continue to collaborate 

weekly on DMIC questions 

2. Maths Inquiry teams (Lesson 

Study process) continue to share 

practice and strategies 

3. In-class support and mentoring 

delivered to all staff from Maths 

facilitators from Massey Uni. 

4. Complete evaluation for central 

funding and send 

5. Collaboratively analyse class 

maths data as a staff 

6. Identify targeted students to 

move 

7. Incorporate cultural responsive 

and relational practices into 

planning 

 

 

 

 

 

 

 

 

 

 

 

 

· DMIC maths collaboration with Year 1-6 teachers 

is working well with staff meeting every term to 

share ideas and practice 

· Lesson Study Inquiry has seen staff capacity and 

confidence increase. Students identify high level 

interest in delivery of maths. (84%)   

· Staff end of term reflections have stated DMIC 

PLD and the analysis PLD beneficial to their 

individual teaching practice (100%) 

· Teachers use authentic cultural context questions 

that students can relate to 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Varying understanding of 

teacher’s capability is reducing 

with constant planning 

collaboration and Lesson Study 

observations of practice 

 

Collaboration has been the 

catalyst to opening minds of staff 

allowing open sharing of success 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

· Incorporate Yr1-6 teachers to 

collaboration of DMIC PLD 

· Staff undertake completing 

Post Grad. Maths Paper at 

Massey delivered by Bobby 

Hunter 

· Collect and analyse student 

voice on delivery of DMIC 

program 

· Identify possible cultural 

responsive and relational 

practices and strategies all 

teachers can incorporate in 

Maths lessons 

· Invite Yr9-13 Maths teachers 

to observe DMIC lessons with 

the view to expand DMIC into 

Yr9 maths classes   

· Meet with Maths Department 

to discuss hot spots they see 

in Yr9 students coming 

through 
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Writing 

1. Plan for authentic opportunities 

and experiences for writing 

program 

2. Invite NZ poet and spoken word 

people to inspire writers 

3. PLD writing focus on asTTle 

writing elements on Ideas, 

vocabulary, structure and 

language and organisation 

4. Focus on reading genre to 

support writing genre to 

reinforce understanding of 

writing elements  

5. Implement Stepsweb online 

program to strengthen student’s 

vocabulary 

 

 

 

 

· Plan writing program around school trips and 

visits 

· Students worked over a week with Spoken Word 

poets to write piece 

· Students presented spoken word at Otara Library 

· Students regularly sharing writing during success 

assembly times 

· Staff reflections show PLD was well received and 

staff report it assisting delivery of writing program 

· Stepsweb implemented for targeted students who 

were writing well below their expected writing 

curriculum level 

 

 

 

Concentration of PLD focus on 

writing elements has given 

students the tools to shift in their 

writing 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

· Conduct writing moderation 

with HOD English and Yr6 

teachers to get common 

understanding 

· Undertake further PDL on 

analysing writing data, looking 

for hot spots and how to 

teach to accelerate 

· Provide Staff with Stepsweb 

PLD for delivery in all classes 

in 2019 

· Identify and incorporate 

cultural responsive and 

relational practices into 

writing planning 

· Integrate Digital Technology 

into writing program 

 

Planning for next year:  

· Begin writing and Maths Home School Partnership program 

· Teacher sign up for Post Grad. Maths paper at Massey 

· Identify and incorporate cultural and responsive and relational practices into all class programs 

· Continue to provide staff with PLD on analysing data and identifying students’ needs and adapt teaching and learning program to accelerate achievement 

· Incorporate Digital Technology activities into writing and maths programs 

· Establish writing moderation processes with Year 6 and HOD Senior school staff 

· Collect and analyse student voice on what things will help them learn better in writing and maths 

· Implement Stepsweb throughout the school 

· Utilise Shadow coaching Inquiry method to increase teacher capability and strengthen cultural and responsive and relational practice 
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MATHEMATICS DATA 

Year 7 Initial Curriculum L2 Curriculum L3 Curriculum L4 Total Initial Year 7 Māori data showed: 

80% of students were working at Level 2&3  

· 91% of all Pasifika students were working at Level 

2&3 

· All year 7 students that there were 11% working in 

Level 4 

· The majority of students at Level 2 were working 

within to end of Level 2. Class teachers have 

targeted these students to move them to working in 

Level 3  

 

By the end of the year the data showed: 

· There were 65% (15) of all year 7 Māori students 

working at Level 4, 22% (5) at Level 3 and 13% (3) at 

Level 2; compared to the initial data showing of 80% 

(18) students at Level 2&3 

· 47% of Pasifika students are working in Level 2&3 

compared to the initial data of 91% 

· Both ethnic groups have made accelerated progress, 

this substantial movement has not moved students 

to Level 4 but must be considered successful 

movement 

· 55% of all year 7 students are working in Level 4 

compared to 11% at the beginning of the year.  

· Teachers are confident that the students presently 

in Level 3 will move into Level 4 in their 2019 year, 

leaving the 12% in Level 2 as the target group  

Māori 9 40% 9 40% 5 22% 23 

Pasifika 33 46% 32 45% 6 8% 71 

Other 1 50% 1 50%   2 

All year 7 43 45% 42 44% 11 11% 96 

Samoan 15 48% 15 48% 1 3% 31 

Tongan 10 59% 7 41% -  17 

Cook Island 8 38% 8 38% 5 5% 21 

Niuean -  2 100% -  2 

Total Pasifika 33 46% 32 45% 6 8% 71 

Male 19 46% 20 49% 2 5% 41 

Female 24 43% 22 40% 9 16% 55 

Total Gender 43 44% 42 44% 11 11% 96 

 

Year 7 Post Curriculum L2 Curriculum L3 Curriculum L4 Total 

Māori 3 13% 5  22%  15 65% 23 

Pasifika 9 12% 25 35% 37 52% 71 

Other  - 1 50% 1 50% 2 

All year 7 12 12% 31  32% 53 55%  96 

Samoan 2 7% 13 48% 12 44% 27 

Tongan 2 11% 6 33% 10 55% 18 

Cook Island 4 16% 6 25% 14 58% 24 

Niuean 1 50% - - 1 50% 2 

Total Pasifika 9 12% 25 35% 37 52% 71 

Male 7 17% 21 51% 13 32% 41 

Female 5 9% 20 36% 30 54% 55 

Total Gender 12 29% 41 43% 43 45% 96 
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MATHEMATICS DATA 

Yr 8 Initial Curric. L2 Curric. L3 Curric. L4 Curric. L5 Total Initial Year 8 Māori data shows: 

29% in NZC Level 2 

50% in NZC Level 3 

21% in NZC Level 4 

 

Initial Pasifika data shows: 

32% in NZC Level 2 

51% in NZC Level 3 

17% in NZC Level 4 

83% of all year 8 students are working in Level 2 &3 

 

TARGET 

80% of all Year 8 students will make accelerated 

academic progress to Mathematics Curriculum level 4 

by the end of the 2018 year.  

 

By the end of the year the data showed: 

· All students 32% who were in Level 2 had 

successfully moved to Level 3 

· There were 79% of Māori students working in Level 

2 and 3 initially, by the end of the year there were 

8% remaining in Level 3, this is a substantial 

movement. All of the 7 students are working at the 

end of Level 3. 

· 83% Pasifika students working in Level 2 and 3, by 

the end of the year there were 30% of students 

remaining in Level 3   

· 73% of all year 8 students are working in Level 4 or 

better 

· The target was a very aspirational with 86 of the 104 

students working within level 2 & 3. All students 

moved from level 2, all started students moved into 

Level 4 

· By the end of the year 70% of all year 8 students 

were working in Level 4  

Māori 7 29% 12 50% 5 21%   24 

Pasifika 25 32% 40 51% 13 16%   78 

Other   1 100% - -   1 

All year 8 33 32% 53 51% 18 17%   103 

Samoan 11 24% 27 58% 8 17%   46 

Tongan 6 12% 8 47% 3 17%   17 

Cook Island 8 61% 4 30% 1 7%   13 

Niuean -  1 50% 1 50%   2 

Total Pasifika 25 32% 40 51% 13 16%   78 

Male 14 28% 28 56% 8 16%   50 

Female 19 35% 25 46% 10 18%   54 

Total Gender 33 32% 53 51% 18 17%   103 

 

Year 8 Post Curric.L2 Curric. L3 Curric. L4 Curric. L5 Total 

Māori   7 8% 14 58% 3 12% 24 

Pasifika   24 30% 41 52% 13 19% 78 

Other       1 100% 1 

All year 8   31 30% 56 54% 17 16% 103 

Samoan   12 25% 28 61% 6 13% 46 

Tongan   8 47% 8 47% 2 11% 17 

Cook Island   4 31% 4 31% 5 35% 13 

Niuean   -  1 100% -  1 

Total Pasifika   24 23% 41 40% 13 33% 78 

Male   15 30% 28 56% 7 14% 50 

Female   16 30% 28 52% 10 18% 54 

Total Gender   31 30% 56 52% 17 16% 104 

 

What worked: 

· PLD of DMIC where questions are unpacked and teachers work through all possible solutions before 

lesson is taken  

· Teacher inquiry focused on targeted students 

· Collaborative thinking of students in their groups to support all learners 
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What is not happening so well and why: 

Reinforcing of the launch needs to be presented well so groups can understand what they need to do   

 

What changes will we make: 

Revisit the main concepts of DMIC to set teachers and students up for success 

Allow time for teachers to observe each other for clarification 
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WRITING DATA 

Year 7 Initial Curriculum L2 Curriculum L3 Curriculum L4 Total Initial Māori Data showed: 

· That there were 7%(2) Māori students writing in 

Level 2 

· 69%(16) in Level 3 

· 22%(5) in level 4   

 

Initial Pasifika data showed: 

· There were 34%(24) Pasifika students writing in 

Level 2 

· 55%(39) in Level 3 

· 11%(8) in Level 4 

 

TARGET 

80% of all Year 8 students will make accelerated 

academic progress to Writing Curriculum Level 4 by 

the end of the 2018 year. 

 

By the end of the year the data showed: 

· Māori data showed that there were no students 

in Level 2, 5%(8) in Level 3 and 65%(15) in Level 4 

· Pasifika data showed 12%(9) in level 2, 51% (36) in 

Level 3 and 36%(26) in Level 4 

· From the beginning of the year to the end of the 

substantial progress has been made. Students 

now working in Level 3 are either working in or at 

the end of Level 3. This will mean that in 2019 

teacher will be able to work to shift these 

students into Level 4 which is the excepted level. 

· The 9 students remaining in Level 2 will become 

the targeted group and teachers will work to 

progress them to close to the end of Level 3 

 

Māori 2 7% 16 69% 5 22% 23 

Pasifika 24 34% 39 55% 8 11% 71 

Other 1 50% 1 50% - - 2 

All year 7 27 28% 56 58% 13 13% 96 

Samoan 11 35% 17 55% 3 9% 31 

Tongan 6 35% 10 59% 1 6% 17 

Cook Island 5 24% 12 57% 4 19% 21 

Niuean 2 100% - - - - 2 

Total Pasifika 24 34% 39 55% 8 8% 71 

Male 17 41% 22 53% 5 12% 41 

Female 10 18% 23 42% 8 14% 55 

Total Gender 27 28% 56 58% 13 13% 96 

 

Year 7 Post Curriculum L2 Curriculum L3 Curriculum L4 Total 

Māori - - 8 5% 15 65% 23 

Pasifika 9 12% 36 51% 26 36% 71 

Other - - 1 50% 1 50% 2 

All year 7 9 12% 45 47% 42 44% 96 

Samoan 4 13% 11 35% 16 51% 31 

Tongan 3 17% 8 47% 6 35% 17 

Cook Island 2 9% 16 76% 3 14% 21 

Niuean - - 1 50% 1 50% 2 

Total Pasifika 9 12% 36 51% 26 37% 71 

Male 5  12% 18  44% 18 44% 41 

Female 4 7% 27  49%  24 44% 55 

Total Gender 
9 12% 45 47% 42 44% 96 
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WRITING DATA 

Year 8 Initial Curriculum L2 Curriculum L3 Curriculum L4 Total Initial Māori data showed: 

· 33% (8) in Level 2 

· 50%(12) in Level 3 

· 19%(15) in Level 4 

Initial Pasifika data showed: 

· 36%(28) in Level 2 

· 45%(35) in Level 3 

· 19%(15) in Level 4 

 

TARGET 

80% of all Year 8 students will make accelerated 

academic progress to Writing Curriculum Level 4 by 

the end of the 2018 year. 

 

· By the end of the year 4 Māori students were 

working at the end of Level 2 and 4 students at the 

end of Level 3, with 67% at Level 4, compared to 

20 students at the beginning of the year working in 

Level 2 and 3 

· Māori students working in Level 4 progressed from 

17% to 67% working at Level 4 

· At the end of the year there were 31 Pasifika 

students writing in Level 2&3 compared to 63 at 

the beginning of the year 

· Students working in Level 4 progressed from 19% 

to 60% 

· Progress achieved in both year groups was 

substantial. The movement of students both Māori 

and Pasifika from Level 2 to level 3&4 was very 

positive. More than 80% of students made 

academic progress.  

 

 

Māori 8 33% 12 50% 4 17% 24 

Pasifika 28 36% 35 45% 15 19% 78 

Other - - 1 100% - - 1 

All year 8 36 35% 48 47% 19 18% 103 

Samoan 20 43% 19 41% 7 15% 46 

Tongan 8 47% 7 41% 2 12% 17 

Cook Island - - 8 61% 5 38% 13 

Niuean - - 1 100% - - 1 

Total Pasifika 28 36% 35 45% 15 19 78 

Male 21 43% 20 41% 8 16% 49 

Female 15 28% 28 52% 11 20% 54 

Total Gender 36 35% 48 47% 19 18% 103 

 

Year 8 Post Curriculum L2 Curriculum L3 Curriculum L4 Total 

Māori 4 16% 4 16% 16 67% 24 

Pasifika 8 10% 23 29% 47 60% 78 

Other - - - - 1 100% 1 

All year 8 12 11% 27 26% 64 62% 103 

Samoan 4 9% 14 30% 28 61% 46 

Tongan 4 23% 4 23% 9 53% 17 

Cook Island - - 5 38% 8 61% 13 

Niuean - - - - 1 100% 1 

Total Pasifika 8 10% 23 30% 47 60% 78 

Male 8 16% 12 24% 29 60% 49 

Female 4 7% 15 28% 35 65% 54 

Total Gender 12 11% 27 26% 64 62% 103 
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What worked well: 

1. PLD for staff looking at analysis of student’s data and what steps need to be taken to make successful shifts 

2. PLD for staff looking at Teaching and Learning program focusing on the writing elements so students understand what their individual writing requires to move 

to the next level 

3. Students sharing their writing during Pod meetings, school assemblies and also to the wider community 

 

What did not work well and why: 

1. Teachers have reflected that more individual conferencing would have worked better than in group situations 

2. Choosing books that are the same as the transactional writing so students can make comparisons 

 

What changes will we make: 

1. Introduce individual conferencing with the students so they personal plans to focus on for their writing 

2. Additional PLD to focus on teacher competency and understanding 

3. Continue to invite key writers to school to work alongside students   
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School Name: Sir Edmund Hillary Collegiate Senior School School Number: 0097 

 

Strategic Aim: 

 

Create a seamless learning and transitional pathway to accelerate Sir Edmund Hillary students’ achievements so that 85% of all school 

leavers graduate with a minimum of Level 2 NCEA by 2019. 

Annual Aim: 

 

 

Goal 1: Develop leadership to implement collaborative vision. 

Goal 2: Establish collegiate wide cohesive pedagogy. 

Goal 3: Provide a seamless pathway that accelerates students’ learning. 

Goal 4: Success for Mãori learners as Mãori. 

 

Target: 

NUMERACY 

Students in Year 9 and 10 working at NZC Level 3 will make accelerated progress to NZC Level 4 by the end of 2018. 

Baseline Data: 

 

Using e-asTTle as a tool showed the following data recorded in February 2018.   

 

The assessment was based on Number and Algebra mainly. 

 
 

 

 

 

 

 

 

 

Level Year 9 Level  Year 10 

 2 28% 2 21% 

3 40% 3 32% 

3 19% 4 19% 

4 12% 5 8% 
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Actions - What did we do? Outcomes - What happened? Reasons for the variance Evaluation - Where to next? 

 

Starting to work across the Senior and 

Middle school to develop and sustain 

mathematical concepts and processes.   

 

Staff attended Auckland Maths 

Association (AMA) on Saturdays once a 

term Workshops.   

 

Teachers’ ongoing observations within 

the department (Teaching as Inquiry) 

led to collaborative planning and 

action. Started the process of spiralling 

of inquiry across school groups. 

 

Started to work on shadow coaching 

and culturally responsive relational 

pedagogy. 

 

 

 

Students in Year 9 were tested at the end of 2018 

and the following results were recorded. 

Level 2 or less – 5 % 

Level 3 – 36 % 

Level 4 – 59 % 

· This means that the percentage increase in Year 

9 of students working at Level 4 or above 

increased from 12 to 59. 

· It is also noteworthy that the cohort working at 

Level 2 < has decreased from 28% to Level 5. 

In Year 10 the following results were recorded at 

the end of 2017.   

Level 2 – 10 % 

Level 3 – 32 %  

Level 4 - 34%  

Level 5 – 24% 

· It is noteworthy that all students in Year 10 

moved.  The Year 11 cohort obtained a 83.3% 

pass late in Level 1 Numeracy.  Level 2 was at 

90%.  Level 3 at 95%. 

 

 

In the light of the fact that NZC 

Level 4 is a requirement for 

success in Level 1 (NCEA) 

Numeracy; it is a positive shift 

that the Level 4 increased with 

47%.   

 

This is a substantial shift. 

 

 

· The BOT approved that the 

school has a target that all 

students make accelerated 

progress to NZC Level 4 by 

2018.  This is for both Year 9 

and Year 10. 

· Appoint a HOD to focus 

specifically on the 

advancement of Year 9 and 

Year 10 students in 

Numeracy. 

  

Planning for next year:  

NCEA Level 1 standards will again be offered to Year 9 worth 2 credits and two standards to Year 10 worth 7 credits.   

More staff PD on analysing the personal profile results on e-asTTle and reteaching them.   

Students are offered additional tuition in the afternoons, Tuesday evenings, lunchtimes and holiday classes in order to achieve good results.   
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Target: 

 

LITERACY 

Students in Year 9 and 10 working at NZC Level 3 will make accelerated progress to be at or above NZC Level 4 by the end of 2017. 

 

Baseline Data: 

 

The Year 9 cohort indicates that the average writing level in March 2018 was 2A. This improved by one level to 3B. 27% of students 

are writing at Level 4 or above. 

 

The Year 10 cohort indicates that the average writing level in March was 2A and this improved by one sub-level to 3B. At the end of 

the year 38% of students were at Level 4. 

 

 

Actions - What did we do? Outcomes - What happened? Reasons for the variance Evaluation - Where to next? 

 

· Meetings are held regularly at 

different levels of the school (for 

example, focus groups, whole 

staff) to analyse and critically 

discuss evidence about learning 

and teaching 

· Where appropriate, external 

expertise is enlisted to provide 

new knowledge and alternative 

viewpoints 

· Artefacts (for example, student 

data and voice, video, observation 

templates) are used to maintain 

focus on improving student 

learning 

· Participants work collaboratively 

to test interpretations of data, 

develop shared meaning, and build 

collective responsibility and 

collective efficacy. 

 

Effective subject specific and collegiate wider 

Literacy Strategies are in the process of being 

established. 

 

 

 

NCEA Literacy: 

The following was achieved 

Level 1 – 80.8% 

Level 2 – 89% 

Level 3 – 97% 

 

 

 

 

 

 

 

 

 

 

This compares very favourably with 

the National Statistics which are 

85%, 93% and 93%. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Literacy Strategies embedded in 

planning documentation. 

Learning programmes reflect 

individual pathways f student 

support and acceleration. 
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· Google Group to share research, 

strategies and articles; Goggle 

classroom to share practice and 

discussion. 

Leaders maintaining momentum 

· Designated roles for literacy 

leadership, for example, a Literacy 

Leader and a member of senior 

management with literacy in their 

portfolio. 

· Ongoing communication of 

literacy-related goals and 

expectations of teachers 

· Processes to induct new teachers 

into school-wide literacy practices 

(including inquiry processes and 

professional learning communities) 

· Teachers are regularly observed 

and receive feedback about 

literacy teaching practices 

· Leaders who ensure that literacy 

practices are consistent with other 

instructional programmes in the 

school 

· Leaders who avoid taking on board 

too many additional 

programmes/intiatives. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Planning for next year:  
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Target: 

 

Improve NCEA Result 

 

Baseline Data: 

 

Support students to achieve more credits during February.  

Create new pathways for students e.g. Engineering  

 

 

Actions - What did we do? Outcomes - What happened? Reasons for the variance Evaluation - Where to next? 

 

Continuously supporting students to 

achieve. 

Arrange additional courses at MIT. 

Arrange additional assessment 

opportunities. 

 

NCEA RESULTS 

The school achieved the following NCEA results in 

2018 (preliminary) 

Year 11 – 46% 

Year 12 – 63.5% 

Year 13 – 62.1% 
UE – 15.8% 

 

A new system of calculating results 

was introduced in 2018. The result 

of this that result of the school, 

decile 1 – 3 and the National 

results were all down compared to 

previous year. 

Our Year 11’s are still below the 

National and decile one rate 70% 

and 54% respectively.  

Our Year 12 are close to the decile 

1 – 3 (67%) and our Level 3 are 

substantially better than the decile 

62.1% - 54.6% and very close to the 

national 63.8% 

 

 

Support students to achieve 

more credits during February. 

Create new pathways for 

students 

e.g Engineering 

Planning for next year:  
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Target: 

 

Success for Māori Learners as Māori 

 

Baseline Data: 

 

Our Māori Level One students achieved the following 

 SEHC Decile 1 - 3 National 

Level 1 24.3 47.7 55.6 

Level 2 58.8 61.3 66.7 

Level 3 51.5 47.6 50.8 

UE 15.2 18.1 27.0 

    
 

Strategic Aim: 

 

Our seamless pathways will grow student graduates to be connected, strong in culture, language and heritage and follow meaningful 

pathways for their future.  

 

Annual Aim: 

 

 Goal 4: SEHC Māori students are connected and succeeding as Māori 

Target: 

 

1. Implement revised plan with new goals 

2. Embed practices that enable Māori students to stay at school and succeed 

3. Investigate strategies to increase retention of Māori students in Y9-10 

4. Embed Te Reo Māori Y1-8 

5. Review and embed Tikanga principles 

 

Baseline Data: 

 

· Maths, Pastoral, Digital Tech, Māori Development Seamless teams meeting on a regular basis with partial feedback to Principal 

Group 

· Collaboration of staff cross collegiate is becoming stronger 

· Schools identified key staff to lead Digital curriculum and attend PLD 

· Whanau meetings occur on regular monthly basis 

· Kaitiaki for students has been appointed to work on retention 
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Actions - What did we do? Outcomes - What happened? Reasons for the variance Evaluation - Where to next? 

 

Māori engagement and retention 

· Review and collect data on 

student retention  

· Appoint community liaison 

person to support whanau and 

students come to school 

· Investigate mentor program for 

y7-13 students to develop 

ongoing positive relationships 

with other students and their 

whanau 

· Establish Collegiate Māori 

student council 

 

Whanau and Kura Partnership 

· Plan Whanau Day  

· Consult with whanau about their 

aspirations 

· Meet with whanau to collect 

feedback 

 

 

 

 

Exit data collected of student leavers  

 

Liaison person appointed and called student 

Kaitiaki 

 

Diamonds girls group established through ATWC to 

focus on Leadership skills and run over the year 

culminating with a parent evening and printed 

book of student’s journey 

 

 

 

 

 

Whanau Academic evening planned and executed 

at the end of 2018 

 

Students completed Well-being survey y6-10; 

Rongohia te Hau whanau survey completed Y7-13 

 

 

 

 

 

Some whanau left without 

completing exit process so reason 

for leaving was not collected 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Continue to collect and analyse 

data on all student leavers 

 

Collect Student voice from well-

being survey and make 

recommendations for action 

 

Establish Māori student council 

 

Promote Te Reo Māori across 

collegiate by delivering 

greetings, statements during 

collegiate meetings for staff to 

use 

 

Plan for whanau involvement 

during Matariki and Māori 

Language Week 

 

Continue to collect voice from 

whanau using Ronghia te Hau 

survey and action aspirations 
 

Planning for next year:  

· Continue to collect and analyse data on all Māori student leavers 

· Collect Student voice from well-being survey and make recommendations for action 

· Establish Māori student council 

· Promote Te Reo Māori across collegiate by delivering greetings, statements during collegiate meetings for staff to use 

· Plan for whanau involvement during Matariki and Māori Language Week 

· Continue to collect voice from whanau using Ronghia te Hau survey and action aspirations 
 

 



 
 

 

Independent Auditor’s Report 

To the Readers of Sir Edmund Hillary Collegiate’s Financial 

Statements 

For the Year Ended 31 December 2018 
 

The Auditor-General is the auditor of Sir Edmund Hillary Collegiate (the School). The 

Auditor-General has appointed me, Darren Wright, using the staff and resources of William 

Buck Audit (NZ) Limited, to carry out the audit of the financial statements of the School on 

his behalf. 

 

Opinion 

 

We have audited the financial statements of the School on pages 2 to 20, that comprise 

the statement of financial position as at 31 December 2018, the statement of 

comprehensive revenue and expense, statement of changes in net assets/equity and 

statement of cash flows for the year ended on that date, and the notes to the financial 

statements that include accounting policies and other explanatory information. 

 

In our opinion the financial statements of the School:  

 

· present fairly, in all material respects: 

  

o its financial position as at 31 December 2018; and 

 

o its financial performance and cash flows for the year then ended; and 

 

· comply with generally accepted accounting practice in New Zealand in accordance 
with PBE Accounting Standards (PBE IPSAS) Reduced Disclosure Regime. 

 

Our audit was completed on 28 May 2019. This is the date at which our opinion is expressed. 

 

The basis for our opinion is explained below. In addition, we outline the responsibilities of 

the Board of Trustees and our responsibilities relating to the financial statements, we 

comment on other information, and we explain our independence. 

 

 Basis for our opinion 

 

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, 

which incorporate the Professional and Ethical Standards and the International Standards 

on Auditing (New Zealand) issued by the New Zealand Auditing and Assurance Standards 

Board. Our responsibilities under those standards are further described in the 

Responsibilities of the auditor section of our report. 

 

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing 

Standards.  

 

We believe that the audit evidence we have obtained is sufficient and appropriate to 

provide a basis for our opinion



 

 

Responsibilities of the Board of Trustees for the financial statements  

 

The Board of Trustees is responsible on behalf of the School for preparing financial statements that are 

fairly presented and that comply with generally accepted accounting practice in New Zealand. The Board of 

Trustees is responsible for such internal control as it determines is necessary to enable it to prepare 

financial statements that are free from material misstatement, whether due to fraud or error.  

 

In preparing the financial statements, the Board of Trustees is responsible on behalf of the School for 

assessing the School’s ability to continue as a going concern. The Board of Trustees is also responsible for 

disclosing, as applicable, matters related to going concern and using the going concern basis of 

accounting, unless there is an intention to close or merge the School, or there is no realistic alternative but 

to do so. 

 

The Board of Trustees’ responsibilities arise from the Education Act 1989. 

 

Responsibilities of the auditor for the audit of the financial statements  

 

Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are 

free from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes 

our opinion.  

 

Reasonable assurance is a high level of assurance but is not a guarantee that an audit carried out in 

accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when 

it exists. Misstatements are differences or omissions of amounts or disclosures and can arise from fraud or 

error. Misstatements are considered material if, individually or in the aggregate, they could reasonably be 

expected to influence the decisions of readers taken on the basis of these financial statements. 

 

For the budget information reported in the financial statements, our procedures were limited to checking 

that the information agreed to the School’s approved budget. 

 

We did not evaluate the security and controls over the electronic publication of the financial statements.  

 

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional 

judgement and maintain professional scepticism throughout the audit. Also: 

 

· We identify and assess the risks of material misstatement of the financial statements, whether due 

to fraud or error, design and perform audit procedures responsive to those risks, and obtain audit 

evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of not 

detecting a material misstatement resulting from fraud is higher than for one resulting from error, as 

fraud may involve collusion, forgery, intentional omissions, misrepresentations, or the override of 

internal control. 

 

· We obtain an understanding of internal control relevant to the audit in order to design audit 

procedures that are appropriate in the circumstances, but not for the purpose of expressing an 

opinion on the effectiveness of the School’s internal controls. 

 

· We evaluate the appropriateness of accounting policies used and the reasonableness of 

accounting estimates and related disclosures made by the Board of Trustees. 

 

· We conclude on the appropriateness of the use of the going concern basis of accounting by the 

Board of Trustees and, based on the audit evidence obtained, whether a material uncertainty exists 

related to events or conditions that may cast significant doubt on the School’s ability to continue as 



 

 

a going concern. If we conclude that a material uncertainty exists, we are required to draw attention 

in our auditor’s report to the related disclosures in the financial statements or, if such disclosures 

are inadequate, to modify our opinion. Our conclusions are based on the audit evidence obtained 

up to the date of our auditor’s report. However, future events or conditions may cause the School to 

cease to continue as a going concern. 

 

· We evaluate the overall presentation, structure and content of the financial statements, including 

the disclosures, and whether the financial statements represent the underlying transactions and 

events in a manner that achieves fair presentation. 

 

· We assess the risk of material misstatement arising from the Novopay payroll system, which may 

still contain errors. As a result, we carried out procedures to minimise the risk of material errors 

arising from the system that, in our judgement, would likely influence readers’ overall understanding 

of the financial statements. 

 

We communicate with the Board of Trustees regarding, among other matters, the planned scope and timing 

of the audit and significant audit findings, including any significant deficiencies in internal control that we 

identify during our audit.  

 

Our responsibilities arise from the Public Audit Act 2001. 

 

Other information 

The Board of Trustees is responsible for the other information in the Annual Report. The other information 

comprises the information included in the annual report being the Kiwisport Report, the Members of the 

Board of Trustees and the Analyses of Variance, but does not include the financial statements, and our 

auditor’s report thereon. 

 

Our opinion on the financial statements does not cover the other information and we do not express any 

form of audit opinion or assurance conclusion thereon. 

 

In connection with our audit of the financial statements, our responsibility is to read the other information. In 

doing so, we consider whether the other information is materially inconsistent with the financial statements 

or our knowledge obtained in the audit, or otherwise appears to be materially misstated. If, based on our 

work, we conclude that there is a material misstatement of this other information, we are required to report 

that fact. We have nothing to report in this regard. 

 

Independence 

 

We are independent of the School in accordance with the independence requirements of the Auditor-

General’s Auditing Standards, which incorporate the independence requirements of Professional and 

Ethical Standard 1 (Revised): Code of Ethics for Assurance Practitioners issued by the New Zealand 

Auditing and Assurance Standards Board. 

 

Other than the audit, we have no relationship with or interests in the School.  

 

 

 

 

Darren Wright 

William Buck Audit (NZ) Limited 

On behalf of the Auditor-General 

Auckland, New Zealand 


