












































School 
Name:

Sir Edmund Hillary Collegiate School Number: Junior 1251, Middle 1217, Senior 97

Strategic 
Aim:

We want to become a school that provides coherent learning focused on students to be connected and succeeding their 
potential.

Annual Aim: GOAL 1: Develop SEHC students to be agentic learners empowered by teacher leadership

Target: 1. Consolidate collegiate wide leadership practices for students and teachers
2. Develop systems/ processes so that transition within schools is more seamless
3. Create opportunities for regular feedback to teacher on learning
4. Continue to strengthen collaboration of seamless team

Baseline 
Data:

· Schools working with own students to provide leadership opportunities
· Transition of students undertaken by individual schools using RTLB and Learning support coordinator (Y7-13) sharing 

student data information between schools
· Learning support coordinator implemented school wide computerised reading programme for Y1-10

Analysis of Variance Reporting 



Actions
What did we do?

Outcomes
What happened?

Reasons for the variance
Why did it happen?

Evaluation
Where to next?

Student leadership:

· Year 1-6 JS student leader’s pathway 
revisited. Year 3 & 4 students 
targeted for additional responsibility.

· Year 3-4 student leaders created 
their leadership matrix.

· Resources purchased to celebrate 
leadership e.g. Whanaungatanga
Badge, for students who demonstrate 
qualities shown in ‘leadership matrix’.

· Year 7-8 Councillors worked with 
Year 13 leaders; lead school 
assemblies.

Seamless pathways:

· Collegiate transition further 
strengthened by utilising authentic 
context e.g. cultural & national 
events.

· Transition visits focussed on fun and 
learning for Year 6 to MS throughout 
the year (not just Term 4).

· MS and JS staff work together e.g.,
Year 5-6 teachers working with Year 
7-8 on Matariki transition activities.

· Family referrals to Collegiate 
Guardian re: attendance.

· Collegiate Health and Safety Team 
meeting each term to discuss 
concerns and problem solve in order 
to ensure student and staff wellbeing.

· Collegiate curriculum leaders 
communicate and meet when needs 
arise e.g. Math Week Events.

· Established seamless teams in 
Literacy, Maths, Digital Technology 
and Pastoral, with staff across the 

Year 1-6 Leadership pathway 
redrafted, opportunities for students 
to grow.

Inquiry completed at Year 3-4,
targeting students for leadership. 
Deliberate focus on at risk students, 
and natural leaders. 

Leadership focus reduced behaviour 
incidences in target class.

· 83% reduction on behaviour 
incidences from March to 
November in focus class

· Behaviour data shows 
behaviour incidences were boys 
and predominantly the same 
few boys

· Two of these boys have been 
‘active’ leaders within the 

playroom and quite good at 
their jobs e.g. earning 
Whanaungatanga badges.

Collegiate transition experiences 
support students' sense of belonging 
to different learning spaces along 
with giving them the opportunity to 
meet other teachers and make 
connections.

Passion projects were done from 
Year 1-4 - two times. Passion 
projects done once from Year 5-6.
Anecdotal responses from students 
showed a high correlation of 
enjoyment and success.

Leadership pathway has been
strengthened from Year 3-6. A 
strategy that worked was 
targeting at risk students giving 
them the opportunity and 
responsibility of leadership. 
They in turn had conversations 
around problem solving and 
playing with others that were 
preventative (not after an 
incident).

Active play also provided 
students with the opportunity to 
grow socially. Working with the 
equipment helped students to 
share and work cooperatively.

Leadership within the “Hiranga 
Whare” also engaged an age 
group of students who annually 
get in trouble during break 
times because they had yet to 
take part in school team sports, 
choir, etc that is accessible 
from Year 5 onwards.

Outcomes showed us the potential 
of targeting at risk students for 
responsibility, which resulted in a 
change of conversation (less 
punitive). Intend to re-establish in 
2020 the Wellbeing whare to once 
again engage potential leaders and 
develop social play. Professional 
development for key staff to run 
play based learning prog e.g. Play, 
Make, Create.

We will revisit Passion projects and 
provide resourcing to ensure 
students have free choice in their 
learning and experiences outside 
the classroom. Ministry free fees 
funding will support targeted 
EOTC.

Continue:

· Step Web across Collegiate to 
support student vocabulary.

· JS 1-3 to utilise WEDO, JS 4-
6 to utilise Code Avengers.

· Updating digital resourcing

· Create opportunities through 
STEAM Expo to strengthen 
agentic qualities in students



collegiate participating and sharing 
pedagogical practice.

Agentic learners:

· JS explored ‘Passion projects’ where 
students select passion areas.

· Students self and peer assessed 
following presentations of their 
passions.

· JS Staff PLD on Passion projects led 
by Kyle Hattie.

· Learning support coordinator 
implemented a school wide 
computerised reading programme for 
Year 1-10. Cross Collegiate staff PLD 
for StepsWeb. StepsWeb utilised in 
the SS and MS. StepsWeb developer 
has asked SEHC to host AKLD 
workshops.

· Year 7-8 Steam expo with other 
Otara schools to showcase students 
and share their learning.

· Students invited to present their 
learning from STEAM Expo at 
Howick Coast Kāhui Day, also 
presented to MOE and Katrina 
Casey.

· Prefects. Year 12 and 13 - extended 
the Leadership base.

· Whānau Leaders from Years 9 to 13.

· Year 12 AIMHI Leadership 
Programme.

Planning for next year:

Establish structures for the Wellbeing whare e.g. personnel and environment. Continue to support Collegiate initiatives with personnel and 

resourcing. Further develop student lead play based learning. Introduce Collegiate wide STEAM Expo.



School 
Name:

Sir Edmund Hillary Collegiate School Number: Junior 1251, Middle 1217, Senior 97

Strategic 
Aim:

We want to become a school that provides coherent learning focused on students to be connected and succeeding their 
potential.

Annual Aim: GOAL 2: Develop and implement culturally responsive pedagogical and relational practices that accelerate 
students achievement and well-being

Target:
1. Collect and analyse Wellbeing data Y6-10
2. Teachers share practice across the collegiate
3. Implement Tainui Tikanga throughout the day
4. Incorporate cultural and capital context into T&L program

Baseline 
Data:

· All schools working with Hine Waitere focusing on cultural relationships for responsive practice
· Across school collaboration during collegiate cultural events
· Karakia and waiata shared across collegiate



Actions
What did we do?

Outcomes
What happened?

Reasons for the variance
Why did it happen?

Evaluation
Where to next?

Year 6 students completed the 
annual wellbeing survey. Hillary's 
heart and the use of PB4L 
components continue to support 
student behaviours.

Collegiate wide shared practice:

· Second year of Collegiate wide 
PLD on Culturally Responsive 
pedagogy. Collegiate wide 
incorporation of cultural and 
capital context within the 
Teaching and Learning 
program

· Teacher Inquiry Collegiate wide 
continues based on goals.

· Celebration of cultural events 
together collectively with 
Whānau

· Tainui protocols shared and 
practiced Collegiate wide

Year 6: Wellbeing Scores

· School-wide climate and 
practices: Medium 301

· Teaching and Learning: 
Medium 307

· Community Partnership: 
Medium 298

· Pro-social student culture and 
strategies: Medium 283

Aggressive Student Culture:
Medium 197
(Note: the lower the better).

Survey on staff and student views of 
school and relationships completed 
by Hine Waitere following 
observations and school and 
community feedback. See partial 
snapshots of the survey below. A 
strong correlation between staff and 
student views on relationships 
exists.

JS Rongohia Te Hau Perception 
Data:

· Māori students relational - 4.3

· Teachers relational - 4.5

· Māori students discursive - 4.4

· Teachers discursive - 4.5

JS annual Wellbeing survey results 
continue to score higher than 250 
wbs, which suggests students are 
typically more positive and that they 
feel accepted at school. Scoring 300 
wbs or more in the first four domains, 
moves us into students strongly 
agree zone, which is ideal. Work 
needs to be done in Social problem 
solving to move into ideal.

Aggressive student culture needs 
unpacking with students so that they 
can explore how they 
communicate e.g. they report very 
occasional instances of lies and 
rumors being spread about them by 
other students.

Our multi prong approach to focusing 
on relationships has supported 
student’s wellbeing. Utilising Hillary 
Heart, reward systems, cool school 
mediation, Mana potential colours to 
describe feelings, along with 
preventative strategies and teaching 
behavioural expectations has 
supported students in learning to 
manage themselves.

High scores indicate quality 
practices. Continue Collegiate wide 
PB4L and relational practices. 
Embed alongside Cultural focus 
within Teacher inquiry.
Share Wellbeing results with 
community, staff and COL.
Revisit how students manage 
themselves within social contexts 
e.g. When upset how they 
communicate with their peers and 
handle their feelings.
Continue with annual Wellbeing 
survey targeting Year 5-10 in 2020.
Year 7-8 working with 3 other 
Auckland schools to implementing 
and share practice on a new 
Wellbeing Approach for students
Teacher inquiry to focus on 
Culturally responsive pedagogy in 
order to support student wellbeing.
Open invitation to all cultural 
groups to join JS kapa haka 
group. Looking at the possibility of 
‘competition in 2020’.
Continue to strengthen practice 
Tainui protocols

Planning for next year:

PLD with Hine to continue for Y1-13 staff, focus on Teacher inquiry and professional practice. Y1-6 To revisit PB4L active duty with teachers and support 

staff. Y1-6 revisit Hillary heart curriculum within planning and school wide and target the exploration of self-management and participating and contributing. 

Utilise Collegiate Values to reward students and staff e.g. Leadership Matrix. Kapa haka continues to grow in strength.Y7-8 Implement new Wellbeing 

program. Y7-8 incorporating opportunities for Whānau to contribute and share the culture, customs, language and heritage throughout the year.



School 
Name:

Sir Edmund Hillary Collegiate School Number: Junior 1251, Middle 1217, Senior 97

Strategic 
Aim:

We want to become a school that provides coherent learning focused on students to be connected and succeeding their 
potential.

Annual 
Aim: GOAL 3: Continue to grow seamless pathways so that learning is meaningful across the collegiate

Target:

Mathematics
Year 3&4: By the end of Year 3&4, high priority learners who are below expectations for Maths have made accelerated progress to 
achieve at or above expectations
Year 7: By the end of the year, all year 7 students working at the beginning of Maths curriculum Level 3 will have made accelerated 
progress of achieving Level 3
Year 8: By the end of the year all year 8 students working in Maths curriculum Level 3 will have made accelerated progress to Level 4 or 
better

Writing
Year 5&6: By the end of Year 5&6, high priority learners who are below expectations for Writing have made accelerated progress to 
achieve at or above expectations
Year 7: By the end of the year, all year 7 students working at the beginning of Writing curriculum Level 3 will have made accelerated 
progress of achieving Level 3
Year 8: By the end of the 2019 year, all Year 8 students working in Writing Curriculum Level 3 will have made 
accelerated progress to Writing Curriculum Level 4 or better

Māori Engagement and Retention
Year 1-8: Create a seamless education pathway for Māori students by engaging them in authentic, cultural responsive practices that will
accelerate Māori achievement and well-being
Year 9-11: To improve the average attendance rate of Māori students and improve the retention rate of all Māori with a specific focus on
Year 11: students

NCEA
Year 11: To increase that figure to 55%+ in 2019. (The baseline data for Year 11 is 45.8 before finalization and submission of additional 
assessments).
Year 12: The pass rate can be improved to 65% in 2019
Year 13: The pass rate can be improved to 70%+ in 2019
UE: A figure of 30% for UE is achievable in 2019



Baseline 
Data:

Year 3-4 Math Target Initial data:100% Below

· 30% of the target group is Māori

· 44% of the target students are Male

· 56% of the target students are Female

· 70% of the target group are Pasifika

Year 5-6 Writing Targets: Initial Data: 100% Below

· 20% of the target group is Māori

· 51% of the target students are Male

· 49% of the target students are Female

· 80% of the target group are Pasifika

Year 7 and 8 Writing target Initial data information

· 66% of all year 7 students were writing within NZC Level 2-3 beginning

· 26% of all students are writing NZC Level 3 middle to beginning Level 4

· 9% of all year 7 students are writing NZC Level 4 middle or better

· At the beginning of the year there are 35% of all year 7 students are writing at the expected level; 5 of the 23 (22%) Māori students are writing at the 
expected level; 23 out of 63 (36%) Pasifika students are writing at the expected level

· 54% of year 7 girls and 38% boys were writing at expected writing level at the beginning of the year

· 45% of all year 8 students were writing within NZC Level 2- middle of Level 3

· 41% of all students were writing at the end of NZC Level 3 middle to beginning Level 4

· 12% of all year 8 students were writing at the end NZC Level 4 or better

· At the beginning of the year there were 5 of the 13 (46%) Māori students writing at the expected level; 23 out of 29 (27%) Pasifika students at the 
expected level

· 54% of year 8 students were writing at expected writing level or better at the beginning of the year

Year 7 and 8 Mathematics Initial data information

· 62% of all year 7 students were solving Maths problems within NZC Level 2-3 beginning

· 34% of all students are solving Maths problems at NZC Level 3 middle to beginning Level 4

· 2% of all year 7 students are solving Maths problems at NZC Level 4 middle or better

· At the beginning of the year there are 34% of all year 7 students solving Maths problems at the expected level; 10 of the 23 (43%) Māori students at 
expected level; 20 out of 63 (38%) Pasifika students l

· 54% of year 7 students were girls and 38% boys were working at the expected Maths level (end NZC Level 3 beginning Level 4)

· 45% of all year 8 students are working within Maths NZC Level 2 - middle of Level 3

· 37% of all students are solving maths problems at the end of NZC Level 3 middle to beginning Level 4 (expected level)

· 13% of all year 8 students are solving maths problems at the end NZC Level 4 or better (above expected level)

· At the beginning of the year there were 45% of all year 8 students at the expected Maths level; 6 of the 27 (22%) Māori students and 11 out of 80
(13%) Pasifika students all at the expected Maths level

· 50% of year 8 students were at expected Maths level or better at the beginning of the year



Actions
What did we do?

Outcomes
What happened?

Reasons for the variance
Why did it happen?

Evaluation
Where to next?

Year 3-4: Mathematics Target

Student’s ability to partition numbers 
using place value needs further 
development so teachers targeted 
this. Teachers supporting student’s 
understanding of mathematical 
vocabulary requires support within 
authentic contexts. Student's ability to 
explain their mathematical 
understanding and identify patterns 
within problems is worked on using 
thinking and talking prompts. 
Students ability to be critical of what 
math strategies they use when 
problem solving. Teacher PLD in 
DMIC, using coaching approach and 
Teacher inquiry.

Year 5-6: Writing Target

Students ability to unpack surface 
features such as punctuation and 
grammar needed more foundation. 
Teachers worked on supporting 
students in the use of level 
appropriate vocabulary. Students and 
teachers identifying the indicators for 
writing structures - knowing how to 
articulate what steps they need to do 
to further progress. Discernment 
needed targeting so students are 
critical of what they are 
communicating in their writing.

Year 7 and 8 Mathematics target

Implemented in class staff PLD each 
week to increase teacher capability in 
teaching maths. Staff received 
mentoring support from Waikato 
University throughout the year looking 

Year 3-4 End data:

· 100% of ALL Target students have 
achieved expectations 

· 85% of Target students are At and 15% 

are Above. 

· 86% of the Māori Target group is At and 

14% (1) Above 

· 84% of the target Pacifica are At and 
16% (3) Above 

· 100% of Male targets achieved At 

· 71% of Females targets achieved At,
29% achieved Above. 

Year 5-6 End data:

· 95% of ALL Target students have 
achieved expectations 

· 68% of Target students are At, 27% are 
Above and 5% are Below 

· 86% of the Māori Target group is At and 
14% (1) is Above and 14% (1) is Below 

· 68% of the target Pacifica are At, 29%
are Above and 3% is Below 

· 82% of Male targets achieved At, 13% 
achieved Above and 5% (1) achieved 
Below. 

· 55% of Females targets achieved At,
40% achieved Above and 5% (1) 

achieved Below. 

Year 7 and 8 Mathematics Post data 
information

· 52% of all Year 7 students are at 
expected Maths level or better, a 
positive movement from 34% at the 
beginning of the year; 56% of all Māori

Year 3-4 Targets - What worked:

Whānau support; families working on 
knowledge building (basic facts) and 
ensuring regular attendance.
Teacher Inquiry on student targets e.g. 
Teachers personalised next steps in 
professional learning within DMIC prog.
Teachers collaborating and sharing 
resources e.g. strand rich tasks.

Year 3-4 Targets - What didn’t work:

Just doing a number focus, PAT 
highlighted a need to target Strand e.g. 
statistics, measurement.

Year 5-6 Writing Targets - What 
worked:

Meeting with our target students’ 
regularly for conferencing and getting 
students to identify their next steps.
Extension of vocabulary through vivid 
vocab, phonics, word work and spelling.
Using specific academic feedback and 
feed forward from teachers.
Deliberate acts of teaching (DAT) by 
teachers, using data (observation/ writing 
samples/ formative) to inform their 
decisions.
Collaboration with Whānau, sharing their 
child was a target and that their support 
was needed.

What we have noticed:

· Year 8 Maths progress has been very 
positive. We have noticed over the 
past years that as the students move 
into the middle school they are more 
familiar with the DMIC way of solving 

Analysis of school wide data 2019 data 
to select academic targets for 2020 
Collegiate wide.

Pathway is strengthened by the sharing 
of data, resources and personnel 
across the SEHC Collegiate e.g. 
Developing Mathematical 
Communities.

Continue partnership with Whānau with 
regular triadic interviews, goal setting 
and open door approach. Accent on the 
positive and celebrating success.

What next:

Continue to work collaboratively by 
writing and sharing number problems 
that have some cultural connection to 
our student’s lives, working out the 
number problems together then 



at curriculum delivery of DMIC. Staff 
completed a term of Lesson study 
practices looking through the lense of 
how students work to solve problems 
and collaboratively planning a lesson 
to incorporate what they noticed in 
the observed lesson.

students have moved to working in 
expected level or better

· 43% of all year 7 are working in Maths 
NZC Level 2 beginning Level 3; the 
students that are in this area have made 
progress in this area but not enough to 
move them into the expected level 
area.    

· Year 7 Maths progress has been 
positive, which is due to the 
collaborative approach at our PLD 
session run throughout the year

· 45% of all year 8 students are working 
within Maths NZC Level 2 - middle of 
Level 3

· 37% of all students are solving maths 
problems at the end of NZC Level 3 
middle to beginning Level 4 (expected 
level)

· 13% of all year 8 students are solving
maths problems at the end NZC Level 4 
or better (above expected level)

· At the beginning of the year there were 
45% of all year 8 students at the 
expected Maths level; 6 of the 27 (22%)
Māori students were at the expected 
level; 11 out of 80 (13%) Pasifika 
students are at the expected Maths level 

· 50% of year 8 students were at expected 
Maths level or better at the beginning of 
the year

Year 7 and 8 Writing target Post data 
information

· 82% of all Year 7 students are writing at 
expected level or better, a positive 
movement from 26% at the beginning of 
the year; 95% of all Māori students have 
moved to working in expected level or 
better

· 16% of all year 7 are writing in NZC 
Level 2 beginning Level 3; the students 
that are in this area have made progress 

Maths problems that the results 

continue to make this positive 

progress. Also students appear to 
make more progress in the second 
year at Middle School in Maths. 

· Staff collaboration has been the 
notable force for the steady 
improvement. Teacher capability has 
increased along with their individual 
practice as their confidence has 
increased.

· This year we use the Japanese 
Lesson study our whole staff inquiry. 
This proved to be very powerful and 
the vehicle to inspire staff to be more 
reflective with the way they 
taught. Sharing and reflecting on 
each other practice has been 
welcomed by all staff and this 
openness has been transferred to the 
positive progress students continue to 
make in Maths.

What we have noticed:

· Staff have expressed how they enjoy 
teaching writing and reading

· Staff PLD sharing good practice 
techniques they have experienced 
has helped others with their personal 
practice

· Students enjoy sharing their work to 
their Pod and in school wide 
assemblies

discussing the effectiveness of the 
lesson after delivery.
Continue to observe each other’s
practice to strengthen their own 
capacity
Utilise our school wide PLD sessions 
weekly for DMIC
Continue to utilize the resource 
mentors from Waikato University to 
check in on our class delivery
Check in with our student regularly to 
see how they are feeling about (student 
voice)
Continue to collaborate with the Senior 
School Maths Department on DMIC

What next:

Continue to collaboratively plan and 
share teaching practice from the T & L 
unit by setting aside PLD weekly times
Celebrate and share students success
with our community - school wide,
outside school
Re engage with the Otara Library and 
Art Gallery in Otara to share student 
success tot wider community



in this area but not enough to move 
them into the expected level area. They 
are our students who receive additional 
support

· Year 7 writing progress has been very 
positive , which is due to the 
collaborative approach to our school 
teaching and learning program

· 54% of all Year 8 students are writing at 
expected level or better at the beginning 
of the year, making positive progress to 
88% by the end of the year; 96% of all 
Māori students have moved to working 
in expected level or better

· 24% of all year 8 are writing in NZC 
Level 2 & 3, compared to 45% at the 
beginning of the year. The students that 
are in this area have made progress but 
not sufficient to move them the expected 
level area. They are our students who 
have received additional support  

 

· Students show more confidence and 
feel more empowered to talk in large 
groups because of the continual 
expectation to share

Investigate holding Otara Language 
festival on a year basis, to involve all 
schools

Planning for next year:

Set 2020 academic targets based on Collegiate wide data focusing on key transition points. Revisit the balance between number and strand 

in maths planning.



School 
Name:

Sir Edmund Hillary Collegiate School Number: Junior 1251, Middle 1217, Senior Year 97

Strategic 
Aim:

We want to become a school that provides coherent learning focused on students to be connected and succeeding their 
potential.

Annual Aim: GOAL 4: Nurture and empower SEHC Māori students to achieve success as Māori

Target: Year 1-8: Create a seamless pathway for Māori students by engaging them in authentic, culturally responsive practices that 
will accelerate Māori achievement and well-being

Year 9-11: To improve the average attendance rate of Māori students and improve the retention rate of all Māori with a 
specific focus on Year 11 students

Baseline 
Data:

· Māori students identified and data analysed
· Mentoring support provided for Māori students Y7-10
· Planning format revisited to show Māori perspective and treaty focus Y7-8



Actions
What did we do?

Outcomes
What happened?

Reasons for the variance
Why did it happen?

Evaluation
Where to next?

Year 1-6: Junior school continues 
to create a seamless pathway for 
Māori students.

Year 1-6 Te Waka Ora: JS 
established a bilingual unit in 2017 
based on community voice. This 
creates a pathway for Māori 
students within the Collegiate, 
which continues to support their 
wellbeing within a culturally 
responsive context.

Te Reo Pathway: JS continues to 
incorporate Teaching and Learning 
of Te Reo Curriculum within its long 
term planning. Supporting 
Collegiate pathways of JS Level 1-2
Te Reo focus, Middle School Level 
2-3, Senior School Level 4 
onwards.

Year 1-6: Pedagogy: JS 
curriculum provides Māori students 
opportunity to explore the Māori 
world - providing access to 
language, tikanga, culture and 
resources. Principles of Treaty of 
Waitangi put students at the centre 
of teaching and learning. Our 
curriculum engages and challenges 
by being inclusive and affirming of 
Māori unique identity with NZ.

Year 7-8
Reviewed our term plans to 
incorporate Māori values of 
Manaakitanga, Wairua, 

Year 6 Māori Students: Wellbeing 
Scores

· School-wide climate and 
practices: Medium 297

· Teaching and Learning: Medium 
292

· Community Partnership: Medium 
281

· Pro-social student culture and 
strategies: Medium 258

Aggressive Student Culture:
Medium 205
(Note: the lower the better).

JS Long term planning shows Level 
1-2 Te Reo lessons along with a 
Māori component.

JS kapa haka group includes Māori 
and Pasifika students and performs 
at events.

All students are confident with Māori
waiata and all say the karakia in 
Māori at the beginning and end of 
day in pods and assemblies

Kapa haka Group was the largest 
group for a long while

Wellbeing data for Māori

students.
The comments below come directly 
from the Wellbeing @School data 
information collected at the end of 
the 2019 year.

JS annual Wellbeing survey 
continues to score higher than 250 
wbs, which suggests our Māori 

students are typically more positive 
and that they feel accepted at 
school. Scoring 300 wbs or more in 
the first four domains, moves us into 
students strongly agree, which is 
ideal. Two domains are nearly there, 
but there is work to be done in 
Social support outside of school and 
Social problem solving.

Aggressive student culture needs 
unpacking with students e.g. 
Students report some instances 
(monthly) of being put down, called 
names or teased.

Our School Wellbeing@school data 
show that for Teaching and 
Learning,
Community partnership, Pro social 
student culture and strategies our 
school needs to reach score level 

Wellbeing data shows that we need 
to revisit with students how to be safe 
within our community e.g. identifying 
adults they can talk too. How to 
communicate with peers when they 
feel upset or how to talk to friends.

Year 1-6 Te Waka Ora: Unit 
continues to grow in strength with the 
addition of an experienced teacher in 
Te Reo and immersion. See Te Waka 
Ora action plan.

JS continue to embed Te Reo 
curriculum at Level 1-2 within long 
term planning and classroom 
learning.

Pedagogy: JS continues PLD with 
Hine Waitere unpacking coding within 
Manaaki ki te tangata as a staff. 
Team leaders have completed their 
own observations and coding 
sessions and now will work with team 
members on what shadow coaching 
is and the selection of a team inquiry, 
based on culturally responsive 
practices.

Where to next
Continue to collect data with 
Wellbeing@schools.
Partner with 4 Auckland schools to 
implement Wellbeing program, share 
and collaboratively support each 
other sand staff in our school



Kotahitanga, Kaitiakitanga, 
Whanaungatanga.
Teachers identifying what the Māori
perspective for the term is and 
focusing context to this.

Establishing Māori Waiata for all 
students to learn during pod times
Inviting Whānau and guests in to 
acknowledge and celebrate Māori
Implementation of teaching Te Reo 
Māori in all classes
Teaching whole school collegiate 
Haka with Students in Houses

School wide climate and practices 
Students agree that teachers are 
interested in their culture or family 
background (score 300-275) 
National norm is 280-240.
Teaching and Learning
Students strongly agree that they 
are taught how to manage how to 
manage their own feelings, and to 
think about other feelings, they also 
strongly agree that they are treated 
fairly by teachers and the teachers 
care about how they feel (score 385-
300) National norm ia 275-245.
Community partnership
Students strongly agree that their 
parents and Whānau feel welcome 
to come into school and that there is 
mutual respect between parent and 
teacher (score 346-275) National 
norm (300-250)
Pro social student culture and 
strategies
Students strongly agree they are 
treated with respect and are good at 
listening to each other’s view and 
ideas (score 312-250) National 
Norm is 312- 250.
Aggressive student culture
Students report of being put down, 
called names or teased, rumour 
being spread. (score 215-144) 
National norm 215-175.

higher than 300 in 2020. The 
Aggressive student culture need to 
record lower so we need to aim for 
score 150, where students say they 
never experience being left out or 
ignored on purpose, nor do they 
have experience other students 
telling lies or spreading rumour and 
experience no put downs or name 
calling.

When planning units of work staff to 
look for ways to incorporate our Māori
Whānau to share their experiences to 
bring them into school as resource 
people.
Focus on Māori engagement through 
the use of our student register
Y7-8 Whole staff PLD on Treaty of 
Waitangi led by teachers in pods
Y7-8 Continue to develop database 
on our Māori community and 
Whānau

Planning for next year:

Revisit the Treaty of Waitangi as a Collegiate Only day - Dr Melanie Riwai-Couch. Collegiate will continue utilising Hine Waitere to support teacher’s

development in culturally responsive practices. Y1-6 Revisit Noho Marae experience for Te Waka Ora. Continue to connect with Whānau through 

celebrating students and school successes. Look for opportunities to work across schools in Literacy and Mathematics. Continue to embed StepsWeb 

reading program from Y1-13. Y7-8 Plan for whole school trip to Waitangi as part of whole school unit in Term 1. Y7-8 Kapa Haka Roopū established to 

build base to strengthen for Polyfest.
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JUNIOR SCHOOL  
 

LEGISLATIVE REQUIREMENTS 
 

Kiwi Sport:   
The Government funding initiative to support students’ participation in sport provided a grant to the 

Junior School of $5,877.51, which was spent on additional sports equipment and coaching. Junior 

School pupils were involved in a variety of school and inter-school sports such as rugby, soccer, 

softball, cricket, netball, touch, and athletics. The school has also developed links with Manukau 

Sport and using part of the Kiwi Sport funding, we were able to run an enhanced physical education 

programme focusing on basic skills and increasing pupil’s fitness levels and even an aquatics 

programme.    

 

STATEMENT OF RESOURCES FOR JUNIOR SCHOOL 
Sir Edmund Hillary Collegiate Junior School for the year ended 31 December 2019 

 

PHYSICAL RESOURCES 

 

The School had a property occupancy agreement with the Ministry of Education for: 

2 Franklyne Road, OTARA  

The site comprises a total of 7.07 hectares of land. 

 

The junior school occupies: 

18 permanent classrooms  

1 resource room 

1 re-locatable classroom  

3 mobile pods 

Shared access to a gymnasium 

Shared use of the Collegiate 

· Admin / staffroom 

· Library 

· Whare wananga 

· Auditorium 

· Grounds and caring taking shed 

· Tuck shop 

· Caretakers residence 

· ICT suite 

 

In 2019 the Junior School has access to owned computer technology equipment. There are 

no lease agreements. The school has a range of sports and musical equipment. 
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MIDDLE SCHOOL 
 

LEGISLATIVE REQUIREMENTS  

 

Kiwi Sport: 

This is a Government funding initiative to support students’ participation in organised sport. 

In 2019 the Middle School received $2,891.24, which was spent on equipment for our 

school wide Tabloids events held each week. We also used the KiwiSports funds to 

replenish our sports balls that we hand out student students during break times and new 

equipment for our daily fitness program. The additional balls and equipment we have 

purchased have helped to make our physical education program more exciting. 

 

STATEMENT OF RESOURCES FOR MIDDLE SCHOOL 

Sir Edmund Hillary Collegiate Middle School for the year ended 31 December 2019. 

 

PHYSICAL RESOURCES 

 

The school had a property occupancy agreement with the Ministry of Education for: 

2 Franklyne Road, OTARA 

The site comprises a total of 7.07 hectares of land. 

  

The middle school occupies: 

 12 Classroom spaces 

 1 Hall / Gymnasium 

 2 Multi purpose Technology classrooms 

 

and shares: 

1 Administration / Staffroom 

1 Tuck shop 

1 Grounds and Caretaking storage Shed 

 1 Assembly Hall 

1 Library 

1 Whare wananga 

1 Gymnasium / Dance room 

Caretakers residence 

ICT Suite 

Health Centre Facilities 

 

In 2019 Middle School has access to leased computer equipment and owned computer and 

digital devices in technology. The school has a wide range of musical equipment and sports 

equipment. 

 

The Junior & Middle school were open for 390 half days. 
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SENIOR SCHOOL 
 

LEGISLATIVE REQUIREMENTS 
 

Kiwi Sport: 

This is a Government funding initiative to support students’ participation in organised sport. 

In 2019 the Senior School received a total amount of $11,811.40 for Year 9-13 students 

which was paid to the school as quarterly payments of $2,949.78 (first quarter), $2,949.78 

(second quarter), $3,029.51 (third quarter) and $2,882.33 (fourth quarter). This 

incorporated all students Year 9 to 13.  

The school participated in Netball, Rugby, Rugby League, Tough Rugby, Football, Tag, 

Volleyball, Kayaking and Waka Ama. The following teams were sent to the Nationals 

competitions: Volleyball and Boys Football. We had 150 students who represented the 

school in Sport, with 83 female students and 67 male students. The total number of 

teachers who are ‘coaches’ for these sports are 16. Nearly 50% staff who coach student in 

the Senior School sport. The funding is for students to participate in these areas of sport, 

replenish equipment, enable fitness around the school, and give students daily access to the 

sports equipment as a means to grow their awareness of and enjoyment for sport. The 

kayaking for senior students allows two students to be chosen to kayak the Antarctic. 

 

STATEMENT OF RESOURCES FOR SENIOR SCHOOL 
Sir Edmund Hillary Collegiate for the year ended 31 December 2019. 

 

PHYSICAL RESOURCE 
 

The School had a property occupancy agreement with the Ministry of Education for: 

2 Franklyne Road, OTARA  

The site comprises a total of 7.07 hectares of land. 

 

The senior school occupies: 

13 permanent buildings 

Shared access to a gymnasium 

Shared use of the Collegiate 

· Admin / staffroom 

· Library 

· Whare Wānanga 

· Auditorium 

· Grounds and caretaking shed 

· Tuckshop 

· Caretakers residence 

 

The school has a range of sports and musical equipment.   

The school was open for 380 half days. 

 

 

_______________________                                          ______________________ 

Mrs Kallie Ngakuru-Syder                                     Mr Damon Salesa 

EXECUTIVE PRINCIPAL                BOARD CHAIR 
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Independent Auditor’s Report

To the Readers of Sir Edmund Hillary Collegiate’s 

Financial Statements 

For the Year Ended 31 December 2019 

The Auditor-General is the auditor of Sir Edmund Hillary Collegiate (the School). The 

Auditor-General has appointed me, Darren Wirght, using the staff and resources of William 

Buck Audit (NZ) Limited, to carry out the audit of the financial statements of the School on

his behalf.

Opinion

We have audited the financial statements of the School on pages 3 to 21, that comprise the 

statement of financial position as at 31 December 2019, the statement of comprehensive 

revenue and expense, statement of changes in net assets/equity and statement of cash 

flows for the year ended on that date, and the notes to the financial statements that include 

accounting policies and other explanatory information.

In our opinion the financial statements of the School:

· present fairly, in all material respects:

o its financial position as at 31 December 2019; and

o its financial performance and cash flows for the year then ended; and

· comply with generally accepted accounting practice in New Zealand in accordance 
with PBE Accounting Standards (PBE IPSAS) Reduced Disclosure Regime.

Our audit was completed on 31 May 2020. This is the date at which our opinion is expressed.

The basis for our opinion is explained below. In addition, we outline the responsibilities of 

the Board of Trustees and our responsibilities relating to the financial statements, we 

comment on other information, and we explain our independence.

Emphasis of Matter – COVID-19

Without modifying our opinion, we draw attention to the disclosures in note 27 on page 21

which outline the possible effects of the Alert Level 4 lockdown as a result of the COVID-

19 pandemic.

Basis for our opinion

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 

incorporate the Professional and Ethical Standards and the International Standards on 

Auditing (New Zealand) issued by the New Zealand Auditing and Assurance Standards 

Board. Our responsibilities under those standards are further described in the 

Responsibilities of the auditor section of our report.

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing 

Standards. 
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We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our 

opinion.

Responsibilities of the Board of Trustees for the financial statements 

The Board of Trustees is responsible on behalf of the School for preparing financial statements that are fairly 

presented and that comply with generally accepted accounting practice in New Zealand. The Board of 

Trustees is responsible for such internal control as it determines is necessary to enable it to prepare financial 

statements that are free from material misstatement, whether due to fraud or error. 

In preparing the financial statements, the Board of Trustees is responsible on behalf of the School for 

assessing the School’s ability to continue as a going concern. The Board of Trustees is also responsible for 

disclosing, as applicable, matters related to going concern and using the going concern basis of accounting, 

unless there is an intention to close or merge the School, or there is no realistic alternative but to do so.

The Board of Trustees’ responsibilities arise from the Education Act 1989.

Responsibilities of the auditor for the audit of the financial statements 

Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are 

free from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes 

our opinion. 

Reasonable assurance is a high level of assurance but is not a guarantee that an audit carried out in 

accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when 

it exists. Misstatements are differences or omissions of amounts or disclosures and can arise from fraud or 

error. Misstatements are considered material if, individually or in the aggregate, they could reasonably be 

expected to influence the decisions of readers taken on the basis of these financial statements.

For the budget information reported in the financial statements, our procedures were limited to checking that 

the information agreed to the School’s approved budget.

We did not evaluate the security and controls over the electronic publication of the financial statements. 

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional 

judgement and maintain professional scepticism throughout the audit. Also:

· We identify and assess the risks of material misstatement of the financial statements, whether due 
to fraud or error, design and perform audit procedures responsive to those risks, and obtain audit 
evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of not detecting 
a material misstatement resulting from fraud is higher than for one resulting from error, as fraud may 
involve collusion, forgery, intentional omissions, misrepresentations, or the override of internal 
control.

· We obtain an understanding of internal control relevant to the audit in order to design audit 
procedures that are appropriate in the circumstances, but not for the purpose of expressing an 
opinion on the effectiveness of the School’s internal control.

· We evaluate the appropriateness of accounting policies used and the reasonableness of accounting 
estimates and related disclosures made by the Board of Trustees.

· We conclude on the appropriateness of the use of the going concern basis of accounting by the Board 
of Trustees and, based on the audit evidence obtained, whether a material uncertainty exists related 
to events or conditions that may cast significant doubt on the School’s ability to continue as a going 
concern. If we conclude that a material uncertainty exists, we are required to draw attention in our 
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auditor’s report to the related disclosures in the financial statements or, if such disclosures are 
inadequate, to modify our opinion. Our conclusions are based on the audit evidence obtained up to 
the date of our auditor’s report. However, future events or conditions may cause the School to cease 
to continue as a going concern.

· We evaluate the overall presentation, structure and content of the financial statements, including the 
disclosures, and whether the financial statements represent the underlying transactions and events 
in a manner that achieves fair presentation.

· We assess the risk of material misstatement arising from the Novopay payroll system, which may still 
contain errors. As a result, we carried out procedures to minimise the risk of material errors arising 
from the system that, in our judgement, would likely influence readers’ overall understanding of the 
financial statements.

We communicate with the Board of Trustees regarding, among other matters, the planned scope and timing 

of the audit and significant audit findings, including any significant deficiencies in internal control that we 

identify during our audit. 

Our responsibilities arise from the Public Audit Act 2001.

Other information

The Board of Trustees is responsible for the other information. The other information comprises the 

information included in the annual report being the Kiwisport Report, the Members of the Board of Trustees 

and the Analyses of Variance, but does not include the financial statements, and our auditor’s report 

thereon.

Our opinion on the financial statements does not cover the other information and we do not express any form 

of audit opinion or assurance conclusion thereon.

In connection with our audit of the financial statements, our responsibility is to read the other information. In 

doing so, we consider whether the other information is materially inconsistent with the financial statements 

or our knowledge obtained in the audit, or otherwise appears to be materially misstated. If, based on our 

work, we conclude that there is a material misstatement of this other information, we are required to report 

that fact. We have nothing to report in this regard.

Independence

We are independent of the School in accordance with the independence requirements of the Auditor-

General’s Auditing Standards, which incorporate the independence requirements of Professional and Ethical 

Standard 1 (Revised): Code of Ethics for Assurance Practitioners issued by the New Zealand Auditing and 

Assurance Standards Board.

Other than the audit, we have no relationship with or interests in the School.

Darren Wright

William Buck Audit (NZ) Limited

On behalf of the Auditor-General

Auckland, New Zealand


